











[. Cyclical nature of learning

he school curriculum will be based upon the idea that learning can be
considered as taking place in three stages:

* whien learning by heart is easy and pleasurable, and when
a great amount of information may be stored up;

» when simple ideas are compared and judged - though
often too hastily; when the child becomes argumentalive
but has not reached the matarity of sound judgement and
"peneralization”;

« the stage of “synthesis” or generalization - of reasoning - of
the beginnings of true creativity,

Deadlines

In the matter of speech Dr. Penfield has demonstraled clearly that, if the
“speech area” of the brain is destroyed before the age of 12, ather brain
areas can lake over the job so that the child learns lo speak well again. In
other words, in early life the brain cells might be considered o beina
“plastic” state. Butafter the age of 12a sort of rigidity has setin and, if
the speech arca now be destroyed, the person will never learn to speak
properly. If such “deadlines” should exist in other areas of leaning as
well, then it is obviously of the utmost importance that learning in these
areas should not be put off. Does this not suggest why “remedial” read-
ing is so generally unsuccessful? And might it not explain why, if arith-
metic is muffed in the early grades, the student never becomes really
proficient?

Fossilization

Although Tempo School proceeds on the assumption that one should
“strike while the iron is hot,” nevertheless it is well known that many
exceptional individuals who had no formal education in childhood later
taught themselves and reached a level of education far beyond that
which any of us have attained.

Since it is true that individuals of ability can, through their own deter-
mined efforts, make up for the worst gaps in their early formation, it is
evident that a “deadline” does not necessarily apply everywhere and to
the same extent to every human being. Determined effort canallow a
second chance,



This calls to attention another element which might explain the poor
results of much “remedial” work - an element which is here termed
“fossilization.” A piece of solt wood is fossilized by the steady drip of
calcium-conlaining water and literally turned to stone. By fossilization in
educational formation is meant the rigidity of mind and habit induced by
the steady drip of wrong and harmful methods in infancy and youth.

Experimental psychologists are today demonstrating that experiences
undergone by animals in infancy (corresponding to the first six months of
a human'’s life) become irreversible. Their effects cannot be undone.
Similarly, there is good reason to believe that poor methods inculeating
harmful study habils in primary school may have far-reaching effects
which cannot be undone by any amount of “remedial” work undertaken
after these habits are set.

Good habits cannot be initiated too early. “Later” is often too lale.



[lI. Individual development

Ithough modern educational practice and method makes much of

“respect for the individual” and of “individual differences,” there is
every reason to suspect that it conceals, in realily, a disdain for the indi-
vidual. The real aim of modern pedagogy appears to be that of "socializ-
ing” the child - of training him to become a conforming member of the
“group.” It seems that if the child is “educated” or adjusted to fit himself
into the group then his education is considered 1o have been successful,

Social development s important - certainly, But only through a real
development of his own personality can a man be of any use to himself
and to society.

In Tempo School each child has his “own” desk and his own books for
which he is responsible. Each child has his own position and status in the
class - and his own responsibilities, Classes are taught as a whaole- but
with attention and “remedial” teaching provided from the very begin-
ning for those who require it,

Mevertheless, it is quite impossible that sufficient individual attention can
be given in any classronm. There is only one efficient source of indi-
vidual attention - the intelligent parent, Only parents can give the
necessary attention - only they can do the necessary “remedial” work if
the child should be falling behind. And, in fact, it is often the parent who
spols the ditficulties that even the best of leachers may have missed ina
class of 15 or more children.

With the family and school working together, actual “individual develop-
ment” can be obtained in school work.



OTHER ACTIVITIES

Aesthetic, physical and vocational

t must be stressed again that the intellectual development of the child is

by no means the sole aim of education. Character training, aesthelic or
cultural development, vocation training, physical development - all these
are of fundamental import in the education of the child. But it must be
stressed equally as often that the primary function of the school is intel-
lectual. For two reasons, then, Tempo School leaves the afternoons free.
First, because the principle of “concentration in time” requires that study
be concentrated but limited in time - that is, the mornings. Secondly, the
aflernoons are well suited for these other educational activities, music,
drama, art, physical activities.

TEACHING STAFF

n a sense the teacher - particularly the elementary teacher - is {as is so

commonly said today) the pivot of the school. But, this is true only
insofar as the teacher personifies the education philosophy which in-
spires him. The teacher has the mental, and even the moral and emo-
tional, life of the child in his hands because of his intimate relation with
that child during the period of instruction. Entrusted with this inescap-
able responsibility by parents, he must be in no sense inferior to, say, the
doctor in skill and professional stature. In passing, it is well to note that
“paper qualifications” are no guarantee of this stature,

The main point to remember is that the teacher is only the delegate of the
parent. He is an assistant to the parent in the job of education. The
parent does not - or should not - “turn over” the child to the teacher 1o
educate. The teacher is there only to assist the parent to carry out his
primary responsibility.

Hence the staff of Tempo School welcome - insist upon - parental coop-
eration and supervision. Parents are expecled to show an interest in their
children by aclually visiting classrooms during class periods. Only in this
way can the fullest confidence be maintained between teacher and
parent. And only in this way can parents understand and play their part
in what is going on in formal classroom instruction.



THE NATURE OF TEMPO SCHOOL
AND ITS PHILOSOPHY

In the last analysis, the underlying philosophy of the school is that there
are certain principles which do not change from age to age. Not that
the school attempts to maintain the “status quo” - quite the contrary.
Merely because a principle is old, however, is no reason to discard it as
one does an old worn-out garment. On the contrary, its very age and
resilience in surviving thus far might well be laken as a measure of its
perennial value.

Modern education has discarded many of these firm and wise principles
and has embarked upon a new course under the philosophical banner of
Pragmatism. This is the philosophy which holds the only measure of
truth to be the lest of actual resulls ablained at any particular time. In
other words, truth is what works here and now,

Without going into this underlying philosophy of modern education, it is
only necessary Lo point out here that Tempo School holds for the absolute
nature of many standards - standards which are not subject 1o the winds

of constant change.

Only those parents who likewise believe that these principles upon
which Tempo School is founded are sound and timeless should concern
themselves to investigate it further,





